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Track Description 
The track “Innovations in Teaching and Learning for Common Good and Economy of 
Communion” can be positioned as a concrete pedagogical laboratory for the conference 
theme “Reclaim, Resist, Reimagine: Sustainability and the Future of Responsible 
Management Education.” It shows, through methods and curricula, how management 
education can move beyond narrow profit- maximization and cultivate practices of 
reciprocity, solidarity, and ecological responsibility.  
 
To reclaim sustainability in management education, the track foregrounds the common good 
and the Economy of Communion (EoC) as guiding norms for teaching and learning. Rather 
than treating sustainability as a peripheral topic or a single elective, the track invites 
contributions that weave social and ecological responsibility into the core of strategy, 
finance, marketing, entrepreneurship, and organizational behavior courses. This reclamation 
is about returning management education to its original public mission: forming 
professionals capable of contributing to just, inclusive, and sustainable societies. Case-based 
learning, service-learning projects with social enterprises, and community-engaged research 
are examples of pedagogical designs that reclaim the public purpose of business schools and 
universities.  
 
The track also speaks to resist, by exploring how innovative teaching can question dominant 
economic narratives and classroom practices that normalize extractivism, inequality, and 
short- termism. Pedagogical innovations here may include critical management education, 
deliberative and dialogical classroom formats, and reflective assignments that help students 
identify and challenge taken-for-granted assumptions about growth, success, and value. In 
this sense, resistance is not merely oppositional; it equips learners with analytical tools and 
ethical imagination to recognize unsustainable structures and to envision alternatives. Role 
plays that surface stakeholder conflicts, simulations of degrowth or circular business models, 
and cross-disciplinary projects with environmental sciences or social work all exemplify forms 
of didactical resistance to unsustainable “business as usual.”  



 

 

 
In relation to reimagine, the track emphasizes experimentation with new forms of 
curriculum design, assessment, and learning environments aligned with the Economy of 
Communion and the common good. The EoC tradition offers concrete practices—profit 
sharing with community, inclusive governance, care-centered organizational cultures—that 
can be translated into experiential learning projects, living labs, and co-created courses with 
students and societal partners. Reimagining here involves shifting from teacher-centered to 
participatory, relational, and transdisciplinary approaches, where students are not passive 
recipients but co-creators of knowledge and change. Digital and hybrid pedagogies, learning 
communities, and practice-based studios can all be adapted to foster empathy, mutuality, 
and long-term responsibility.  
 
Furthermore, the track innovates on the future of responsible management education by 
bridging normative frameworks (such as the Sustainable Development Goals and principles 
of common good) with concrete classroom practices and institutional strategies. It welcomes 
contributions that link micro-level teaching tools (e.g., cases, simulations, reflective journals) 
with meso-level curriculum reforms and macro-level institutional changes, such as mission 
statements, accreditation criteria, and partnerships with EoC enterprises, cooperatives, or 
civic organizations. In doing so, the track becomes a space to explore how to institutionalize 
sustainability and the common good so that they are not dependent on individual champions 
alone.  
 
Finally, the track invites work on the formation of educators themselves. Addressing the 
future of responsible management education requires not only new content but also new 
educator identities and communities of practice. The track therefore encourages submissions 
on faculty development, peer-learning among instructors, and cross-institutional alliances 
that support educators in experimenting with values-based, transformative pedagogies. This 
includes critical reflections on failures and tensions—such as balancing academic freedom 
with institutional priorities, or navigating student resistance to normative content—and the 
sharing of practical strategies for dealing with these challenges.  
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